The aim of this study is to determine the perceptions of English language teachers teaching at a preparatory school in relation to their knowing and applying contemporary language teaching techniques in their lessons. An investigation was conducted of 21 English language teachers at a preparatory school in North Cyprus. The spss statistical package was used for the data analysis. Frequency and percentages were used to analyse the English language teachers' knowledge, desire to learn, application of the innovative language techniques in their classrooms, experience of problems as well as teachers' frequency of technique usage and where they learned these techniques. This study shows that the most known contemporary technique is communicative and less known contemporary language teaching techniques are blended/hybrid.
Introduction
For decades researchers have attempted to determine the best methods for providing English language instruction, especially for non-English speaking populations. The focus on English language teaching (elt) strategies has led to the development of a wide range of approaches that include individualized instruction, group activities, and collaborative learning models (Hubackova, 2016; Kuimova, Uzunboylu, & Golousenko, 2017) . Existing research often integrates multiple approaches in its exploration of methods that provide the greatest level of success for language knowledge. Current approaches include communicative, constructivist, reflective, webbased, blended/hybrid, neurolinguistic programming, cooperative/collaborative, content-based, task-based, differentiated, participatory, multiple intelligences, project-based, strategies-based, and problem-based language teaching. Research into the connection between these approaches and learner outcomes relate benefits when applied to different learner populations. In some cases, researchers have explored just one or two of the methods, while others have explored single approaches with assessments before and after the application of the teaching strategy.
The main aim of this study is to determine the perceptions of the English language teachers regarding to what extend they are aware of the contemporary language teaching techniques and to what level they apply these techniques in their classess.
Literature Review
Communicative Language Teaching Communicative language teaching (clt) is an instructional approach that focuses on interactions in the target language to support the authentic adaptation of language (Mohammed, Sidek, & Murad, 2016) . In addition, Ellis (2015) studied the application of clt in the development of language skills, but considered two different approaches frequently used. Ellis looked at the differences between "focus-on-forms" and "focuson-form" as they apply to systems of communicative instruction. The first, focus-on-forms, requires instruction that focuses on grammatical learning in which learners are instructed in the correct forms of language in the hope that they can then apply these to communicative interactions. Ellis argued that this type of approach assumes that the learner can transfer noncommunicative learning of forms to language-based interactions, which does not always occur. Instead, Ellis emphasizes the value of focusing on the correct forms used in language expression so that learners can develop a sense of the sound of correct language.
Focus-on-form, the second, is a strategy in clt through which the instructor reflects on correction of the communications that occur rather than instruction in grammar. Learning must then be transferred to communicative interactions. Ellis (2015) maintained that focus-on-form allows for the correction of communication and the facilitation of error correction during language learning and supports the continuation of a communicative task. This contradicts some traditional views that teachers should not take action when a student is performing a communicative task. Ellis argued that focus-on-form and focus-on-forms do not have to be mutually exclusive, but could be complementary elements in a communicative language process.
Constructivist Language Teaching
The constructivist approach to language teaching is linked to the belief that students develop understanding of language through their experiences, which in many cases should be influenced by the students' views and interests. Rather than using traditional approaches to develop language around rote learning and repetition, the constructivist approach seeks ways to authenticate language learning by determining how students can engage in and be a part of the language learning experience. Wang (2014) maintained that language educators can promote the acquisition of language skills by providing students with language opportunities through which they integrate their own interests and perspectives into the language learning process.
Wang (2014) further claims that language learners can benefit from the use of different online mechanisms to support a constructivist approach to developing language skills. Wang proposed the use of wikis and collaboration between peers in online forum to help learners develop, modify, and advance their language skills. In particular, Wang looked at the use of wikis so that individual learners could collaborate with others in the creation of wikis and could improve their writing skills and vocabulary through peer-based support. Wang found that most of the students studied developed a high level of language engagement through the use of this constructivist approach in which the learners formed specific collaborative interactions of their own choosing. The wiki-mediated environment ensured that learners were engaged in the learning process and maintained continued interest in the topics they selected. The social interactions were a powerful learning tool for the adaptation of written language skills.
Reflective Language Teaching
Researchers, including Pickering (2007) and Pennington and Hoekje (2014) , have recognized the value of reflective learning strategies as a means of enhancing language understanding and engaging learners. Pickering maintained the value of using tools, including learner diaries, self-evaluation tools, and peer assessments as the basis for developing and facilitating reflective learning. This is linked to the belief that learners are best able to determine what their needs are and where their limitations lie. Subsequently, the educator can benefit from creating an interaction with learners that fosters exploration of potential and needs through a self-evaluation process (Pickering, 2007) .
The aim of reflective language teaching is to advance the learners' capacity for self-evaluation and autonomous learning (Pickering, 2007) . Pennington and Hoekje (2014) also maintained the value of reflective practices, arguing that language is valuable when it is developed within a context that is pertinent to the understanding and perceptions of the learner, especially in regard to the priority for language learning. Subsequently, learners benefit from processes that require they examine their own process of language adaptation (Pennington & Hoekje, 2014) . In alignment with this view, it is evident that the English language teaching that allows for a continuous process of personal assessment is beneficial because it not only defines strengths and weaknesses, but shapes the learners' understanding of their progress over time.
Web-Based Language Teaching
Web-based language teaching has been identified as a significant means of exploring different topics in language development and improving writing proficiency for English language learners (MagalRoyo & García-Laborda, 2017) . Web-based language teaching can include a variety of different approaches to instruction, including explorative and interactive approaches that promote improvements in language acquisition (Bikowski & Vithanage, 2016; García-Laborda, Magal Royo, Litzler, & Giménez López, 2014) . Bikowski and Vithanage (2016) evaluated the use of a web-based collaborative writing task during in-class instruction in English language skills and found distinct benefits over this approach. These authors collected a range of different types of data, including assessments, surveys, interviews, and observations as a means of determining how learners engaged in web-based collaborative writing tasks. When compared to traditional classroom writing instruction, Bikowski and Vithanage found that learners valued the collaborative experience and found the web-based approach engaging. Before and after assessments of their performance on writing tasks also showed measurable improvements.
Sucuoglȗ
The use of web-based tools, including those that improve communication, support clarity in expression, and promote learner engagement, was perceived as a beneficial step in improving English language acquisition (Bicen & Uzunboylu, 2013; Bikowski & Vithanage, 2016; Ozcan & Genc, 2016) . The web-based approach, which expanded upon more common computer-assisted language learning (call), fostered the use of interactive media and collaboration that enhanced learning opportunities and direct communication. Coordinated measures to enhance collaboration supported improvements in individuals integrating new English language skills (Baglama, Yikmis, & Demirok, 2017; Bikowski & Vithanage, 2016) .
Blended/Hybrid Language Teaching
Increasingly, interest in online teaching has led to the focus on hybrid or blended instruction. While some educators focus on one or the other of these approaches, supporters of blended or hybrid instructional modalities believe that it is just a matter of time before this will become the most prevalent approach for instruction (McNeil, 2016) . McNeil (2016) and Akyol and Garrison (2011) recognized that online learning methods have both benefits and drawbacks, but educator experience with the hybrid modality improves the quality of instruction (McNeil, 2016) . Preparing educators in English language instruction for the use of blended or hybrid approaches enhances the opportunity for learner success. McNeil (2016) maintained that the benefits of hybrid or blended instruction come from the fact that it can be used to individualize instruction and allow learners at a higher level of proficiency to develop their skills further than can their lower level peers. Contrary to popular belief, McNeil also maintains that it is important for educators to recognize that hybrid instructional modalities are not a replacement for instructional process, but another way of delivering instruction. Subsequently, professional development and understanding of the instructional paradigm is essential to creating beneficial experiences for learners (McNeil, 2016) . For example, McNeil argued that hybrid learning experiences require educators to develop more learner-centered elements in their instruction, rather than less. Because of the loss of faceto-face time with learners, instructors need to develop systems through which they engage and work with individuals in a manner that seems authentic. Though hybrid systems may be more convenient for learners and provide more opportunities for instruction, they are not inherently easier to develop or implement than their classroom-based counterparts.
Neurolinguistic Programming Approaches
Neurolinguistic programming (nlp) approaches can be used in the context of English language instruction as a means of addressing some of the issues that learners face in the instructional environment (Lashkarian & Sayadian, 2015) . It is not uncommon for English language learners to experience a broad range of responses to the instructional process, including anxiety that can hinder their capacity for self-improvement (Lashkarian & Sayadian, 2015) . Lashkarian and Sayadian (2015) studied the application of nlp techniques in the classroom setting to improve attitudes and motivation for learning for 60 junior high school students in Iran. These researchers demonstrated the use of nlp techniques to bolster student attitudes and motivation for learning and to improve testing performance on language acquisition skills. Lashkarian and Sayadian (2015) recognized the importance of assessing student learners who experienced nlp techniques and those who were provided with traditional instruction aligned with a textbook. The researchers provided 12 weeks of instruction to two different student groups and assessed the student performance prior to the instruction and then after the 12 weeks were completed. The outcomes of their study showed that the nlp approaches that were applied to relieve anxiety and improve attitudes towards learning were beneficial (Lashkarian & Sayadian, 2015) . Not only did student performance on assessments improve when comparing the two groups, but educator reports, as measured through a teacher questionnaire survey, showed improvement in communication, motivation, and anxiety (Lashkarian & Sayadian, 2015) .
Cooperative/Collaborative Language Teaching
Because communication is often a collaborative process through which give and take is necessary, researchers have explored the benefits of using cooperative learning and collaborative teaching techniques in language instruction (Mohammed & Mahmoud, 2014; Ozdamli & Tavukcu, 2016) . Mohammed and Mahmoud (2014) studied the application of a cooperative language learning (cll) approach to advance the language acquisition skills of second-year university students in Saudi Arabia. A key aspect of this program was the use of peer collaboration as an essential part of the development of written language skills, one of the weak areas for this population. These authors argued in favor of the use of cll approaches to enhance the writing skills of learners through personal interactions, self-assessments, and encouragement towards developing linguistic competence.
Though collaborative and cooperative language instruction approaches can be aligned with outcomes that show improved vocabulary performance and improved language understanding, competency in written language performance varies significantly. Mohammed and Mahmoud (2014) recognized that not all students demonstrated high levels of performance improvement through the application of cll approaches. In fact, many still made significant errors and did not always demonstrate adaptations to their written language. The outcomes of the study by Mohammed and Mahmoud still support the general assertion of benefits derived from cll approaches to instruction in post-secondary language learners, but they underscored the importance of creating collaborative relationships that are beneficial to both sides of the cooperative assignment.
Content-Based Language Teaching
Content-based instruction focuses on aligning specific goals and language objectives to instructional content (Bigelow, Dahlman, & Ranney, 2006) . This approach is defined by the premise that language objectives should be clearly defined and content should be aligned with these objectives in order to determine if substantial change occurs as a result of the instructional process. In language instruction, it is especially important to understand the expectations related to content to provide an evaluative process.
Content-based language teaching not only requires the development of objectives, but the creation of a link between content and the approaches to meeting those objectives (Bigelow et al., 2006) . Lesson planning and curriculum development have to be aligned with expected goals. Subsequently, academic content in instruction that is based on English language learning must define the areas of proficiency that will be a part of the curriculum development for each class, and should align connections with educator planning (Bigelow et al., 2006) . Bigelow et al. (2006) maintained that one of the challenges in this approach is that sometimes content overshadows the learning process. Specifically, educators may be driven by the content rather than by the obtaining of learning objectives. Subsequently, these researchers maintained that teachers need to look at language learning and actual acquisition skills as a primary component of the learning objectives in order to create content and planning through which these skills can be obtained. Lee (2016) recognized that there is an increasing focus on online learning opportunities, especially in relation to language learning. In alignment with this view, Lee also argued the value of implementing task-based learning instruction in order to achieve the best outcomes for learners in this kind of growing instructional environment. This author maintained that benefits can be derived from instructional content that focuses on autonomous learning strategies in the online environment through task-based instruction. Lee (2016) studied the use of skill-integrated tasks by a group of learners in order to assess their perceptions of the instructional process. This researcher used a variety of data collection methods to evaluate the impacts of this approach for elementary language instructional courses. Lee maintained that learners who participated in structured courses were able to work independently and obtain specific information from this kind of instructional format. Subsequent engagement was often found to be beneficial when used in conjunction with this approach.
Task-Based Language Teaching
Lee's (2016) study was interesting because it demonstrated that different types of tasks can be presented in online formats with varying degrees of success. Digital technologies and new methods of communication provide a foundation for creating engagement with learners (Lake & Ross, 2015) . At the same time, the use of technology can be distancing for learners who have not had a considerable level of experiencing with online or computer-based instruction (Basöz & Can, 2016; Uzunboylu, Hursen, Ozuturk, & Demirok, 2015) . The benefits of this modality are directly linked to familiarity with computer-based instruction, a reflection shared by many introducing new approaches to instruction in primarily traditional educational environments.
Differentiated Language Teaching
Pilat, Solomintserva, Shevchenko, Svintorzhitskaja, and Ermakova (2014) studied the introduction of foreign language instruction as a major component of Russian higher education as a means of understanding factors that can influence instruction and the underlying reason for differentiated learning techniques. These researchers maintained that in many countries, students leave higher education with a sufficient level of language proficiency in English to participate in communicative tasks outside of the school setting. At the same time, they also recognized that many do not have the necessary skills or accuracy in either understanding or language expression to take part in authentic interactions with English language speakers. The main reason for disparities is that there are different levels of motivation, different reasons for learning, and different mandatory levels of performance. Pilat et al. (2014) went on to maintain that benefits can be derived from recognizing these variances and creating a more effective approach to language teaching by integrating differentiated strategies. These authors argued that learners may need different levels of support to develop proficiency and to advance their capacity for self-assessment and language development. These elements require educators to understand the different levels of language training, different motivations, and different educational requirements that students may bring to the table.
Participatory Language Teaching
Participatory language teaching reflects the call for a greater level of personalization and methods of engagement in instruction. Al-Seghayer (2014) maintained that this is a major concept being promoted in English teacher preparation programs in other countries, including Saudi Arabia. Al-Seghayer argued that professional development needs to relate the contextual nature of language learning and the benefits from participatory interactions through which learning can be advanced.
Participatory instruction is related to the belief that language is culturally defined and that any measures to develop language aptitude have to reflect cultural collaboration or integration as a part of the learning process. This includes participation that is learner-centred and can help to promote language skill acquisition through a variety of methods. Educators are more successful if they have opportunities to learn this kind of participatory instruction from other professionals or mentors who can help advance their understanding of instructional approaches (Al-Seghayer, 2014).
Multiple Intelligences Language Teaching
The concept of multiple intelligences goes back to the authorship of Howard Gardner (as cited in Ghamrawi, 2014) , who believed that learners learned in a variety of different ways. Aptitudes in different areas, including visual, spatial, and musical-rhythmic, could be contrasted with traditional learning modalities. Rote learning approaches are only beneficial to a very small portion of the population, and most learners fall into one of Gardner's other dimensions of intelligence (there are eight in total). Ghamrawi (2014) maintained that educators can benefit from applying this theory to the development of language skills at a variety of different educational levels. English language instruction that allows for an understanding of these dimensions promotes learning in different ways that students can explore. English language learning can be introduced in different ways to address the intelligences of all people in the classroom setting (Seker, 2016) . This approach improves the ability of learners of different intelligences to take part in the instructional process and improve their overall performance. Subsequently, Ghamrawi maintained that it is important to include multiple intelligences in English as a second language (esl) classrooms, especially when addressing the needs of a varied learner population. Multiple intelligences instructional strategies, including differentiated learning modules based on the different dimensions of intelligence, can promote gains across populations (Ghamrawi, 2014) . Dooly and Sadler (2016) recognized the value of exploring language teaching in a variety of ways. These researchers argued that project-based learning could be applied to English language acquisition by integrating varied technologies and different activities to support the resolution of specific problems. Language teaching then becomes contextualized and the learners express their ideas and perspectives through collaborative partners that can help them understand and resolve specific problems (Dooly & Sadler, 2016) . Dooly and Sadler (2016) further expounded upon this idea by developing an integrated and innovative approach that includes both technology and strategies for improving language function. These researchers explored existing teaching approaches and compared them with project-based language instruction. The belief that students motivated to resolve specific problems will have a greater ability to adapt and integrate language more freely to communicate about the project were essential elements in this study. The exploration of this approach indicated that there are clear links between project-oriented instructional elements and the capacity for integrating authentic language.
Project-Based Language Teaching

Strategies-Based Language Teaching
García Magaldi (2010) maintained that developing a sense of autonomy in language learners is essential to their motivation to continue and their capacity for language adaptation and use. García Magaldi argued that language learning often focuses on the development of self-assessment techniques and the capacity for autonomy both in learning and using the language. Without a level of autonomy that is achieved through the instructional process, learners are unlikely to utilize the language once given an authentic or contextualized opportunity to speak or write.
Strategies-based language teaching looks at specific issues, including autonomy and self-awareness, and seeks methods to support instruction that is based on continued learning outside of the classroom (Abdulhay, 2015; García Magaldi, 2010) . García Magaldi (2010) supported the use of learning strategies that promote learner autonomy, improve performance, and look at ways of creating authentic language experiences outside of the classroom. This included promoting an understanding of the use of language with peers and society in general. In order for learners to be autonomous, they must first understand how language impacts how they interact. Subsequently, the author identified major theories about the strategic use of language and methods to support authenticity in the use of language outside of the classroom (García Magaldi, 2010). Othman and Shah (2013) explored the use of a problem-based learning approach for students in language classes in order to assess its impact on conveying necessary content and in the development of language skills. This study related the impacts of this approach on 128 students, divided into two groups, one of which received traditional text-related instruction and the other receiving problem-based language teaching. The outcomes of the study showed significant improvements in the performance of learners who received problem-based instruction, especially in tasks that were related to writing.
Problem-Based Language Teaching
This approach reflects the belief that critical thinking skills are essential to language acquisition. This is less related to the development of grammar systems and more to the content and context in which language develops. Othman and Shah (2013) argued the value of understanding the importance of exploring different ways of communicating information as a part of the development of communication skills. The use of real life problems as a foundation for communication creates a greater degree of authenticity in the development of language skills. The integration of critical thinking skills into the development of language becomes an essential step in this process that advances vocabulary learning and fluency.
Method
Research Design
The research is a quantitative descriptive research project that aims to determine the perceptions of English language teachers teaching at the preparatory school of Near East University in relation to their knowing and applying innovative language techniques in their lessons.
Population and Samples
Samples were selected randomly among the English language teachers teaching at the preparatory school in Near East University. The investigation was conducted with 21 English language teachers at the Near East University preparatory school in North Cyprus.
Instrumentation
As an instrumentation of this study, a questionnaire in relation to taking perceptions of English language teachers regarding whether they know about and apply innovative language techniques in their classrooms was conducted with 21 English language teachers teaching at the Preparatory school of Near East University. The researcher developed the questionnaire by herself.
Data Analysis
Data were analyzed using the spss statistical package. Frequency and percentages were used to analyze the English language teachers' knowledge, desire to learn, application of the innovative language techniques in their classrooms, experience with problems as well as teachers' usage frequency and where they learned these techniques. There are 15 sections and 6 sub-questions in each section.
Findings
As shown in Table 1 , 95.2% of the English language teachers are aware of clt. One of them indicated that s/he desired to learn about this technique. The majority of the teachers are not even aware of the technique. Eight teachers reported that they want to learn about this technique whereas four do not desire to learn about it. More than half (61.9%) of the teachers indicated that they know about the reflective language teaching technique. Nearly half of them do not want to learn about the technique. This finding is quite interesting. It is worth searching whether the reason is the technique itself or the teachers' unwillingness to learn about it. Nearly all of the teachers (95.2%) are aware of the web-based language teaching technique. One of them indicated that s/he does not desire to learn about this technique. Very few of the teachers (14.3%) are aware of the blended/ hybrid language teaching technique. This is a very small percentage. Most of the teachers are not aware of this technique. However, the number of teachers desiring to learn this technique is really small. Half of the teachers do not desire to learn this technique. Seventy-one point four percent of the teachers are aware of the nlp language teaching technique. Among those who do not know about the technique, one indicated that s/he is willing to learn about the technique. Seventy-six point two percent of the teachers know about the cooperative/collaborative Table 2 , the most used innovative language technique is communicative language teaching technique and the least used is multiple intelligences language teaching technique. Constructivist language teaching, project-based language teaching, and blended/ hybrid language teaching techniques are also favorable. Task-based language teaching --1 100
Differentiated language teaching --1 100
Participatory language teaching 2 50 2 50
Multiple intelligences language teaching --1 100
Project-based language teaching 3 60 2 40
Strategies-based language teaching 2 50 2 50
Problem-based language teaching 4 50 4 50 Table 4 shows that 50% of the participants indicated that they always apply the blended/hybrid language teaching technique in their lessons. Similarly, 55% of them reported that they often use communicative language teaching in their studies. Furthermore, 42.9% of the language teachers said that they sometimes apply the cooperative/collaborative language teaching technique in their classrooms. Table 5 shows that, apart from web-based, nlp, and blended/hybrid innovative language teaching techniques, the participants had been familiar with the other techniques while they were undergraduate students. Teachers got their familiarity with web-based and nlp language teaching techniques mostly from seminars. On the other hand, participants had become familiar with the blended/hybrid language teaching technique equally while they were an undergraduate student and while they attended seminars.
Conclusion
Existing studies on the use of a variety of language teaching systems demonstrate the range of ways that language skills can be developed. Fostering positive learning environments is an essential component of most of the current approaches to instruction. Some of the prevalent approaches used in English language instruction include: communicative, constructivist, reflective, web-based, blended/hybrid, nlp, cooperative/ collaborative, content-based, task-based, differentiated, participatory, multiple intelligences, project-based, strategies-based, and problem-based language teaching. Generally, web-based and hybrid systems are gaining increasing attention because of the prevalence of computer-based systems in classrooms. In addition, task-based and problem-based learning instructions strive to integrate new ways of adapting language and creating a context within which language learning can occur. This study shows that the five most known innovative techniques are communicative (95.2%), web-based (85.7%), task-based (85.7%), content-based (81%) and cooperative/collaborative (76.2%) language teaching techniques. On the other hand, the five least known innovative language teaching techniques are blended/ hybrid (14.3%), differentiated (38.1%), constructivist (42.9%), strategies-based (42.9%) and participatory (47.6%) language teaching techniques. Teachers' desires to learn these techniques are low; in other words, these techniques are less known and teachers do not want to learn about them.
The most known and applied language teaching techniques are communicative, problem-based, and project-based innovative techniques. The participants of this study stated that they do not face many difficulties. The most known and applied technique that teachers face less difficulties with while applying is the communicative language technique. Most of the difficulties are experienced while applying the constructivist and nlp language teaching techniques. In this sense, undergraduate education is really important. As long as the curriculum of undergraduate studies is innovated, teachers become more active in their classrooms. Similarly, seminars are important sources for teachers to renew and develop themselves.
